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When presented with the opportunity to work with 
RSAcademics we immediately saw the potential and 
had no hesitation in lending our support to what is an 
important and much needed report.

Throughout 2014 the team undertook a huge amount 
of research on the ten key issues identified. Having 
worked closely with Claire Oulton and her colleagues 
we believe the resulting report will provide valuable 
support for independent schools when they make their 
plans. Ten Trends strikes a balance between internal 
and external drivers, academic and administrative 
matters, providing Governors and busy school leaders 
with evidence, facts, insight and commentary across a 
range of important topics.

Coutts is a leading private bank and wealth manager 
in the UK assisting high net worth individuals in all 
aspects of their financial affairs, and for many of our 
clients securing a first class education for their children 
is paramount. We also provide commercial banking 
services to a wide range of businesses where we have 
specialist expertise. This includes the not for profit 
independent school sector so we understand that 
many of the issues explored in this report are those 
which our clients regularly face and we look forward to 
sharing the findings and insights with them.

As Provost of Eton I myself am very aware of the 
current challenges in our sector, and as Chairman of 
Coutts I am delighted to be associated with Ten Trends, 
a report which I believe will help us all in our planning 
for the future.

PLANNING FOR  
THE FUTURE: VISION 

AND STRATEGY

LORD WALDEGRAVE

foreword
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“�
TEN TRENDS STRIKES A BALANCE BETWEEN INTERNAL  

AND EXTERNAL DRIVERS, ACADEMIC AND ADMINISTRATIVE  
MATTERS, PROVIDING GOVERNORS AND BUSY SCHOOL  

LEADERS WITH EVIDENCE, FACTS, INSIGHT AND COMMENTARY 
ACROSS A RANGE OF IMPORTANT TOPICS.
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We were delighted when Coutts said they would like 
to sponsor Ten Trends and, together, we planned the 
project in detail. What followed was the appointment 
of a team of researchers and writers. During the 
process of accumulating evidence, the team has 
spoken to hundreds of heads, bursars, governors, 
financial analysts and educational leaders and read 
many hundreds of pages of educational reports and 
sifted through vast amounts of data. Our promise from 
the beginning was that the chapters would be brief as 
we are aware that this report is for very busy people, so 
we have worked hard to condense our findings without 
losing the key messages. 

Some of the evidence we uncovered surprised us, 
some was as we anticipated, but we found both the 
expected and the unexpected equally interesting as 
we recognised that what decision-makers need is an 
understanding of current context, not just alerts to 
change. Change was, nonetheless, the theme which 
emerged from almost all of the research: sometimes 
slow, steady change; sometimes fast, frantic change. 
Sometimes we thought we were researching one thing 
but found the floor had moved and we needed to 
research another area to find the answers. Sometimes 
we could draw neat conclusions; at other times there 
was nothing neat at all.

It will be of no surprise to any reader that the area 
of greatest change centres around educational 
technology, but perhaps the growth of the wellbeing 
movement may take some readers by surprise. The 
question of affordability will be an area of concern 
for all senior leaders in the independent sector, and 

rightly so, but, in this as in every chapter, we look 
at opportunities and not just worries. We found 
imaginative responses to changing times in all 
aspects of school life and these are well reflected in 
the changes identified in leadership, governance and 
teacher recruitment and training. Most chapters are 
relevant for all independent schools, but we chose a 
few chapters which are a little more specialist, such as 
the focus on London and on boarding. We decided to 
finish every chapter with a series of questions which 
we felt schools should be asking of their governors and 
senior leaders.

Our thanks go to Coutts for their support, advice and 
encouragement. We want to thank and acknowledge 
the huge number of individuals who have contributed 
to the research as well as the organisations and authors 
of other reports and research which we have used. Our 
thanks, too, to Ben Gibbs, Sarah Evans, Rachel Hicks 
and Heather Styche-Patel who conducted the research 
and wrote the chapters. In particular, we would like to 
pay tribute to Heather who project-managed the entire 
report, edited and amended copy, worked closely with 
the designers and kept her lovely sense of humour 
whilst living, breathing and dreaming Ten Trends 
for nearly a year. Thanks go to Bill Inge, Natalie Wills 
and the RSAcademics team who proofed, checked, 
designed, inspired and cheered us on and especially to 
Barry Speirs, who heads up the Leadership Team, for 
his excellent contributions to the leadership chapter. 
And, finally, thanks to Russell for his ‘bit of an idea’.

CLAIRE OULTON 
Senior Editor

At some stage during our conversations, Russell told 
me that he had ‘a bit of an idea’ (Russell-speak for what 
I have come to recognise as a brilliant idea) about some 
research into a range of the key drivers and patterns 
across the sector. He asked me whether I thought this 
would be a help to heads, bursars and governors. My 
immediate response was that this would indeed be 
very welcome, especially if it was authoritative but 
brief, designed for the busiest of people. In my twenty 
years of headship, I had often fretted at the fact that 
heads, bursars and governors have to make multi-
million pound decisions based on very limited evidence 
about patterns and trends. No other sector would need 
to operate like this.

We agreed that the next thing to do would be to test 
the market and see whether others agreed that this 
would be a worthwhile project. Over the next few 
weeks, we spoke to a number of heads, bursars and 
governors and, without exception, got the equivalent 
to a resounding ‘yes, please and hurry up’ from every 
quarter. We were bowled over by the enthusiasm for 
the project and realised that not only was this research 
highly desirable, but urgently needed too.

The next step was to decide on which trends to address. 
We agreed that covering ten trends made sense, both 
in terms of research and readability, so thought we 
would gather groups of heads, bursars and governors 
to discuss which topics they would most like us to look 
at. At the end of two weeks of discussions, we had 26 
topics suggested as urgently needing to be researched! 
Russell sat down with a cold towel over his head and 
used his very considerable experience of the sector to 
decide which ten we should address first; and thus the 
Ten Trends Project was officially underway.

ON A COLD, WET DAY IN MARCH 2014, RUSSELL SPEIRS  
CAME TO VISIT ME AT MY HOME ON THE ISLE OF WIGHT  
AND WE TALKED FOR SOME HOURS ABOUT THE INDEPENDENT 
SCHOOL SECTOR. 

introduction
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“�
WE WERE BOWLED OVER BY THE 
ENTHUSIASM FOR THE PROJECT 
AND REALISED THAT NOT ONLY 
WAS THIS RESEARCH HIGHLY 
DESIRABLE, BUT URGENTLY 

NEEDED TOO.
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A NUMBER OF FACTORS, INCLUDING INCREASED ECONOMIC PRESSURES, 
CONSTANTLY CHANGING REGULATORY FRAMEWORKS AND INCREASED 
PARENTAL EXPECTATIONS HAVE CAUSED SCHOOLS TO RE-EXAMINE 

THEIR LEADERSHIP AND MANAGEMENT STRUCTURES AND SKILL SETS. 
››

1
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Our research shows that senior management teams 
are increasingly playing a role in strategic planning.  
The role of a head is increasingly also to facilitate, 
review and motivate others to produce new ideas and 
be able to follow them through.  A modern head will 
have a vision of a school that will drive strategy and 
will be constantly scanning the horizon for new trends 
and challenges, but will expect others in the leadership 
team to do this too.

“�Headteachers�occupy�an�influential�position�in�society�and�

shape�the�teaching�profession.�They�are�lead�professionals�

and�significant�role�models�within�the�communities�they�

serve.�The�values�and�ambitions�of�headteachers�determine�

the�achievements�of�schools.” 1

Schools now need not only a wide leadership skill 
set amongst their senior and middle leaders but also 
flexibility in their structures to allow a quick response 
to the changing scene. All the heads we interviewed 
had reviewed the leadership team in their school, with 
many having undertaken reviews more than once 
during their time in post, and over half of the heads 
had brought in a consultant or an external organisation 
to lead the process of review.

“�I�wanted�to�drive�greater�efficiency�and�ensure�that�the�

SMT�was�properly�set�up�to�deal�with�issues�of�school�

development�planning.�It’s�taken�about�ten�years�to�get�to�

the�current�strong�team.”�—Head of a co-ed stand-alone 

senior school

Skill sets that were strengths in a head ten years ago 
– when growth was the norm and meant more pupils 
and more buildings – are not enough in an economic 
downturn. Many of the heads we interviewed 
commented on the need to be more commercially 
aware and business-focused.

“�I�consolidated�departments�and�reduced�the�size��

of�the�SMT�...�to�make�it�more�business�focused.”��

—Head of an all-through co-ed school

There is also now a greater need to be able to build 
strong, meaningful partnerships at local, national 
and, increasingly, international levels, which can be 
a challenge to the more traditional school leadership 
models.

Ideas about ‘dispersed’, ‘delegated’ or ‘distributed’ 
leadership have been current in Department for 
Education (DfE) thinking for some time and have 
been the subject of academic research in a number of 
university education faculties. The notion of this type 
of leadership reflects the growing culture of sharing 
leadership activities across a school and, where 
relevant, across a partnership or federation.

“�A�distributed�model�of�leadership�focuses�upon�the�

interactions,�rather�than�the�actions,�of�those�in�formal��

and�informal�leadership�roles.”�2 

It is possibly worth noting that the focus on developing 
leadership skills is turning increasingly to staff lower 
down the school and, indeed, in the educational 
system. ISI inspects student leadership and even 
primary school children are trained to be leaders. 
The idea that everyone can and should be a leader 
indicates a potential change in momentum from 
hierarchical models to something more democratic 
and all-embracing.

“�
THE IDEA THAT EVERYONE CAN AND SHOULD  

BE A LEADER INDICATES A POTENTIAL CHANGE  
IN MOMENTUM FROM HIERARCHICAL MODELS TO  

SOMETHING MORE DEMOCRATIC AND ALL-EMBRACING.

trend 1

This links with a decline in the popularity of the 
heroic model of leadership. This model, focusing 
on the character and ego of the single leader, does 
not hold up well within the complexity of modern 
schools and the culture of distributed leadership. 
In particular, research has shown that, whilst such a 
leadership approach can achieve success in schools, 
it is often ‘short lived and sporadic’ 3 and the heroic 
model of leadership goes when the leader departs. 
Interestingly, however, it is a model that is still 
revered and sought after by some stakeholders, 
especially alumni.

Many of the heads we interviewed discussed the 
notion of flatter leadership structures within their 
schools.

“�Leadership�is�a�whole�school�activity.�SLT�is�smaller�

and�more�focused.�SMT�is�bigger�and�the�remits�and�

responsibilities�are�clearer�and�have�a�logic�about�them,�

so�staff�are�aware�of�who�does�what.�There�is�also�more�

effective�delegation.�We�meet�as�a�combined�group�twice�

per�year.”�—Head of a co-ed boarding school

Alongside a flattening of structures goes a principle 
that decision making, which had always been pushed 
upwards – ultimately to the head – is now being 
pushed downwards. This gives rise to empowerment 
of senior and middle management and offers 
opportunities for strategic leadership to a wider 
group. In turn this has led to the creation of new job 
titles for these empowered staff, with the specific 
aim of creating sustainable change within a school:

“�In�a�nutshell�we�need�a�critical�mass�of�leaders�at�

all�levels�of�the�system,�particularly�leaders�who�are�

working�on�developing�leaders�beyond�themselves.”�4

Heads reported a proliferation of titles of members 
of their senior teams, not only the traditional 
‘Deputy Head’ or ‘Vice Principal’, but ‘Assistant 
Head’, ‘Associate Head’ and a range of Directors and 
Coordinators. We also noted that the following areas 
of responsibility are now often managed at senior 
team level:

Performance management • Human Resources 
Enrichment • Co-curricular • Compliance 
Customer service • Communications  
Staff development • ICT • Wellbeing 
Development/fundraising • Support services 
Partnerships • Data management

“�
SKILL SETS THAT WERE STRENGTHS IN A HEAD TEN YEARS AGO –  

WHEN GROWTH WAS THE NORM AND MEANT MORE PUPILS AND MORE BUILDINGS  
– ARE NOT ENOUGH IN AN ECONOMIC DOWNTURN.
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Today there are over 400 regulations within the ISI 
framework, in contrast to the early 1990s, when there 
were fewer than ten loose regulatory requirements. 
Even the Chief Inspector of ISI is concerned about the 
extent of regulation and its impact on schools and their 
governing bodies.

“�Regulation�is�a�major�cause�of�concern�for�schools�because�

for�many�it�seems�a�virtually�impenetrable�mass�of�

legislation,�statutory�guidance,�non-statutory�guidance,�

advice�and�‘best�practice’.” 2

Add to this the legal and charity commission 
requirements of governors and you might be forgiven 
for thinking this voluntary, unpaid position is far from 
an attractive proposition.

Most individual governors are very much aware of 
the extent of responsibility placed upon them in 
discharging their duties:

“�The�image�of�a�governor�has�changed�drastically�from�

someone�who�is�retired�and�just�turns�up�at�school�to�watch�

matches�and�doesn’t�do�much.�Now�when�I�tell�people�I�am�

a�governor�they�ask�‘why’?”�—Independent school Chair 

of Governors ››

Governing a school has become a demanding and complex activity.  
The requirements are more challenging than ever; the level of 
accountability is great and recruiting governors can be difficult.  
However, what is clear is that almost all successful schools have  

engaged and effective governing bodies.

The changing role  
of governors and 

governance

24
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Historically, being an independent school governor has been viewed as an 
honorary position, typically undertaken by retired professionals from the local 
area. However, it is no longer the case that governors can attend three or four 
meetings a year and enjoy the occasional celebration or high profile event in 
the school calendar. The Independent Schools Inspectorate (ISI) now requires 
governors (of whom there are 15,000 in the independent school sector) to be 
fully engaged in scrutiny and challenge across all aspects of their schools and, 
importantly, to be able to evidence this when required.

2 WHO WOULD WANT TO BE A GOVERNOR?

“�
Governance�is�now�more��

demanding�and�more�multi-faceted�
than�in�days�gone�by�–�the�result�of�
a�mixture�of�political,�legislative,�

financial�and�social�pressures.�

–�Nigel�Richardson�1



At a national level, The Inspiring Governors 
Alliancea aims to:

• celebrate the importance of school governors

•  increase the number of schools seeking to 
recruit high calibre governors with relevant skills 
and experience

•  increase the number of employers prepared to 
support staff who volunteer as governors and to 
promote the value of governance as a learning 
and development opportunity for staff.

Whilst this initiative is targeted at the state sector, 
there will undoubtedly be benefits for independent 
schools who also strive to achieve balanced, well 
informed and engaged governing bodies.

The CBI, as part of its education campaign 
‘Ambition for All in Schools’, has published its own 
report containing a series of recommendations on 
school governance.5 Again whilst this focuses on 
the state sector, the value of raising the profile of 
governance nationally and amongst its members 
will be to the greater good of the whole sector.

THE CHALLENGE OF  
RECRUITING GOVERNORS

Building a governing body with the right skills and 
experience and finding individuals who are able to 
devote sufficient time and attention is a critical issue 
for chairs of governing bodies and heads alike. The 
potential pool from which governors might be recruited 
has been defined as ‘governance capital’, 3 by which is 
meant the network of individuals and their capabilities 
available for the governing of a school.

“�[Governance�capital]�is�likely�to�be�greater�for�schools�

that:�are�well�regarded;�are�in�high�socio-economic�status�

settings;�and�have�high�levels�of�pupil�attainment.”�4

However, our research has highlighted, recruiting 
governors is now a major challenge for all schools. 
58% of all participating schools reported difficulties 
appointing new governors. We analyse ways in which 
schools can ease the difficulty of finding volunteers to 
join their boards.

WORKING IN PARTNERSHIP
We have found that proactive partnerships across 
sectors have real benefit to governance in schools. 
Many heads we interviewed reported the benefits 
of working with other local organisations that are 
supportive of their staff acting as school governors, 
for example neighbouring universities and teaching 
hospitals. However, according to reports from a 
number of schools, we also found that institutions 
which had previously put forward governors to local 
schools were no longer doing this; for example, in 
Oxford and Cambridge, schools are discovering 
that Colleges, which might previously have provided 
academic staff for boards, are no longer so willing to 
make these staff available.

In a number of schools the head and his/her senior 
management team (SMT) members are active members 
of local business/community associations, which has 
raised the profile of the school and increased the pool 
from which governors can be drawn.

26 27

“�Proactive�partnerships�across��
sectors�have�real�benefit�to��

governance�in�schools.

“�Our�research�has�indicated�that�in�the��
search�for�chairs�of�governors�of�larger�
independent�schools,�consultants�have��

been�used�in�a�few�instances.

a  The alliance was set up by the Department for Education (DfE), National Governors Association (NGA), National Co-ordinators of Governor Services 
(NCOGS), Confederation of British Industry (CBI), School Governors One Stop Shop (SGOSS) and the Education and Employers Taskforce.

�The�CBI,�as�part�of�its�education�
campaign�‘Ambition�for�All�in�

Schools’,�has�published�its�own�
report�containing�a�series�of�
recommendations�on�school�

governance.�
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This chapter explores the national context for ITT and teacher recruitment in the independent 
sector. It highlights the opportunities for independent schools and considerations that heads  

and governors should have when reviewing recruitment practices and remuneration packages,  
to maintain a positive outlook for teacher recruitment in the coming years. 

We review the impact of the expansion of British international schools on teacher  
recruitment and supply, as well as the potential consequences of school-initiated  

curriculum change and Government-led curriculum reform. 
››

The number of people predicted to embark on initial teacher training (ITT) in 2015 fell below 
Government targets for the third year in a row and so the forecast for the future numbers of 

qualified teachers being sufficient is not looking good. This will impact on both the maintained  
and independent sectors as both will be seeking to recruit from the same pool. 

3
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THE CONTEXT
Warnings from the Chair of the Supply and Teacher 
Training Advisory Group at the end of 2014 1 suggest 
that teacher training in the UK is on the verge of 
catastrophe. In the UK, the lack of trainee teachers is 
beginning to cause concern across the education sector. 
For the last three years there has been a year-on-year 
decline in the number of students enrolling on teacher 
training programmes.

This national shortage is not only a problem for 
the state sector, but for independent schools too. 
Compared with 2012, the number of teachers joining 
independent schools from ITT or training colleges fell 
during 2013 by 18.1%. Likewise, the number of new 
graduates who commenced training at university or 
training college in 2013 also declined, by 5.5%.2

“�The�identification,�training,�recruitment�and�retention�of�

good�teachers�are�vital�to�any�school’s�success…�Yet,�there�is�

a�woeful�national�shortage�of�teachers.”�—Richard Harman, 

Headmaster of Uppingham School and Chairman of HMC

The most recent Department for Education (DfE) 
figures on teacher trainee recruitment predict a 7% 
shortfall for 2015:

•  19,213 trainees have been recruited to courses for 
primary school teachers, falling short of the target 
set by the Government by 7%.

•  For secondary school programmes the situation is 
worse with a shortfall of 9% against target.

•  This represents a gap of nearly 2,300 trainee 
teachers against the September 2015 target across 
both primary and secondary programmes.

•  Add this to the previous two years’ shortfall and 
experts are claiming that there is now a combined 
shortage of almost 6,000 teachers.

“�In�the�past�three�years,�overall�recruitment�numbers�when�

matched�against�the�predicted�level�of�need�for�trainees�

from�the�...�DfE�statisticians�was�99%�in�2012/13;�95%�in�

2013/14�and�92%�this�year�in�2014/15.�In�total,�that�works�

out�at�a�shortfall�of�5,860�trainee�teachers�across�the�three�

years,�or�about�one�per�cent�of�the�workforce�if�you�include�

independent�schools�that�rely�upon�qualified�teachers.” 3

40

“�For the last three years there has been 
a year-on-year decline in the number 

of students enrolling on teacher 
training programmes.

“�Compared with 2012, the number  
of teachers joining independent 

schools from ITT or training colleges 
fell during 2013 by 18.1%. 

trend 3
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PUPIL WELLBEING
Over the last 30 years there has been much research 
on the importance of wellbeing and its role in aiding 
learning and education outcomes. Indeed, in the last 
two or three years it has dominated the press to the 
extent that it is impossible to ignore it. Furthermore, 
wellbeing in young people was the focus of a recent 
global health summit.a The report presented at 
the summit called for “sweeping changes in the 
education of all children, so that ‘life skills’ are 
given the same attention as reading and writing” 
and proposed that all school-aged children should 
spend at least one hour per week “discussing their 
emotions, setting positive life goals, and learning 
how to cope with everyday pressures and social 
media”.1

The increasing focus on wellbeing is inevitable 
given the global context. Around 10% of the world’s 
children today suffer with a diagnosable mental 
health problem:

•  approximately half of these are suffering from 
anxiety disorders

•  the other half suffer from conduct disorder or 
attention deficit and hyperactivity disorder.2

“�These�children�are�unhappy�and�disturbed�–�the�quality�

of�their�experience�is�very�poor;�and�the�majority�of�

them�will�also�become�unhappy�adults.” 3 

››

�Around 10% of the  
world’s children today suffer 

with a diagnosable mental 
health problem.

�the increasing mentAl 
health challenges fAced 
by pup|ls and staff mean 

that governors and school 
leaders have An even greater 
duty of care to ensure their 

school is Appropriately 
resourced to support and 

develop pupils and staff Al|ke.

4

a  The World Innovation Summit for Health was held in Doha, Qatar in 
February 2015.



The context in the UK is unfortunately not dissimilar 
to the world-wide position and in recent years UK 
Governments and policy makers, including schools, 
have shifted their focus from solely objective measures 
of wellbeing, such as:

•  children living in homes below the poverty line or 
where there were few educational resources

• suicides amongst young people

• presentations of stress at doctors’ surgeries

towards more subjective indicators. These are based 
upon children’s self-reports of aspect of their lives, for 
example:

• their happiness

• stress levels

• their perception of the quality of their lives.

This shift recognises that the degree of satisfaction of 
individuals with their lives is as crucial as the level of 
wealth in any economy.4

The evidence of the impact of wellbeing strategies 
in schools on academic attainment is inconclusive 
(Sukrcke, M,5 Morrison Gutman et al,6 Gibbon et al,7 
Miller et al8). However, it is too early for us to draw 
conclusions and, given the prevalence of mental health 
incidences in children and young people, wellbeing in 
schools should not focus solely on aiding academic 
attainment. Schools, in both the state and independent 
sectors, have traditionally supported children’s 
development through Personal, Social, Health 
Education (PSHE) curriculum frameworks, which vary 
from school to school. However, the calls for a greater 
emphasis on wellbeing are mounting. For example, 
recent evidence-based research recommends a 
whole school community approach led by a ‘Head of 
Wellbeing’ and importantly regular measurement of 
pupil wellbeing.9

“�Pupil�wellbeing�support�is�not�always�widely�available,�

meaningful�and�coordinated:�it�is�all�too�easy�for�schools��

to�turn�wellbeing�initiatives�into�tick-box�exercises”�10 

We have seen that these days wellbeing seems 
to be tackled in schools through four different 
approaches: (a) traditional PSHE models with 
some wellbeing modules, (b) separate wellbeing 
programmes, (c) general interactions across school 
life and (d) a combination of all of the above. 
University studies have concluded that the most 
effective wellbeing initiatives are embedded within 
a school’s curriculum and operations, not simply 
as an add-on to a tutorial programme or a reactive 
intervention programme (Konu et al,11 Murray et 
al12). Our research has shown more schools are 
taking wellbeing seriously and aiming to embed 
wellbeing in many aspects of school life from the 
curriculum through to pastoral care. Most heads 
are starting to recognise that the traditional ways of 
addressing pupil wellbeing may no longer be solely 
sufficient.

“�Promotion�of�health�by�schools�helps�schools��

achieve�their�‘core�business’�of�increasing�educational�

attainment�and�enhancing�later�life�chances.��

A�refocusing�of�school�health�services�is�needed.”��

—Chief Medical Officer’s report 201213

61

trend 4
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Mental health is a central part of an individual’s overall 
wellbeing. The Mental Health Foundation (MHF) 
reports that “the health and economic burden related 
to poor mental health in the UK is significant – greater 
than cardiovascular diseases and cancer – and yet the 
emphasis on mental wellbeing is often very limited.” 14

Currently there are estimated to be 12 million children 
under the age of 16 in the UKb. Research conducted 
by the MHF suggests that around 20% of all children 
in the UK have a mental health problem in any given 
year and about 10% at any one time. The British 
Medical Association estimates that at any point in 
time up to 45,000 young people under the age of 16 
are experiencing a severe mental health disorder and 
approximately 1.1 million children under the age of 18 
would benefit from specialist mental health services.15

The MHF believes that, based on forecast estimates 
for the number of children and young people in the 
UK and with the same prevalence rates for mental 
disorders (i.e. one in tenc), there will be an additional 
100,000 children and young people with mental health 
problems by 2030, compared with the current time.

During 2014, the Government acknowledged the 
growing problem of mental health in children and 
young people and a new vision for schools and how 
mental health is approached was set out by Sam 
Gyimah, Childcare Education Minister. A joint task 
force has also been established, by the Department 
for Education and Department of Health, to make it 
easier for young people to access help if it is required. 
The Children and Young People’s Mental Health and 
Wellbeing Taskforce brings experts together from 
mental health services, education, social and health 
care systems.

�...Around 20% of all children  
in the uK have A MentAl health 
problem in any given yeAr And 

About 10% at any one time.

Our own research has highlighted that independent 
schools are also experiencing more incidences of 
mental health issues amongst their pupils, compared 
with five years ago. The range of the issues included 
anxiety, clinical depression, eating disorders and 
self-harm.

MENTAL HEALTH IN CHILDREN  
AND YOUNG PEOPLE

b Analysis of the Statistical Bulletin: Annual Mid-year Population Estimates, 2013. Office for National Statistics.
c The prevalence rate is drawn from Office for National Statistics surveys of mental health in children and young people undertaken in 1994 and 2004.



STATE SCHOOLS: 

THE EMERGING 
LANDSCAPE These changes are of note to the leaders of 

independent schools, not just in terms of the need 
to stay abreast of education policy, but also with 
respect to the opportunities and implications such 
policy presents to their strategies. This section aims 
to provide an outline of the key trends relating to the 
‘structure’ of the state school sector, and an overview 
of how some independent schools are responding  
now and may respond in the future.

››

However, the seeds of the changes we are witnessing today go 
back almost a decade before the Act, to the early reforms of 
New Labour’s education team. Since 2000, the philosophy at the 
heart of both the New Labour and Coalition Governments has 
been the notion that education policy is a means by which they 
can drive social change, and that defining both the nature of 
school governance and the curriculum is a key responsibility  
of politicians, rather than professionals.
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a Academies Act 2010 is available at: www.legislation.gov.uk

“�
SINCE 2000, THE PHILOSOPHY  

AT THE HEART OF BOTH THE 
NEW LABOUR AND COALITION 
GOVERNMENTS HAS BEEN THE  

NOTION THAT EDUCATION POLICY  
IS A MEANS BY WHICH THEY CAN  

DRIVE SOCIAL CHANGE.

5
STATE

SCHOOLS:

THE STATE SCHOOL SECTOR HAS UNDERGONE  
SIGNIFICANT CHANGE SINCE THE COALITION  
GOVERNMENT CAME TO POWER, MOSTLY –  
BUT NOT EXCLUSIVELY – AS A RESULT OF  
THE ACADEMIES ACT 2010. a 



The Academies Act 2010 changed the shape of England’s 
school system, and the nature of the relationships 
between the organisations within it. In 2010 there were 
159 academies but by end of 2014 there were over 
4,000, 20% of which converted to academy status in the 
preceding 12 months.

The take-up of academy status in the secondary sector 
since 2010 has exceeded Government expectations 
(around 60% of all secondary schools are now 
academies), take-up by primaries in the first few years 
was lower than expected, although the conversion 
rate has increased dramatically since 2013 and 
now 55% of all open academies are primary phase.  
(2,299 academies are primary phase).b

Academies come in a number of different guises. 
Some have sponsorsc, while others are schools which 
convert to become academies without a sponsor. 
Many academies operate in chain arrangements while 
others operate autonomously. The first academies 
were mainly underperforming secondary schools, but 
the 2010 Act opened the programme up to all primary, 
secondary, special schools, pupil referral units and 
post-16 institutions.

Academies are located across all regions of England, 
but with varying degrees of concentration, usually 
according to the quality of service offered by the local 
authority or historical patterns of school autonomy. 
For example, in Cambridgeshire – the first county to 
trial local management of schools in the 1980s – all 
but one state secondary school is an academy and in 
Bexley, Darlington and Rutland, all have converted. 

b  The total number of state-funded secondary schools in England according to the Government’s Annual Statistical Release in January 2014 was 3,329.  

The number of state-funded primary schools was 16,788.

c  Academy sponsors come from a wide range of backgrounds, including high performing schools and colleges, universities, individual philanthropists, 

businesses, the voluntary sector, and the faith communities. So
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trend 5

ACADEMY KEY FACTS
•  Academies are non-profit-making, independent, 

state-funded schools which are free to attend.

• They have greater freedoms, which include:

 − freedom from local authority control

 −  the ability to set their own pay and conditions 
for staff

 −  freedoms around the delivery of the 
curriculum

 −  the ability to change the lengths of terms  
and school days.

•  Academies receive the same level of funding 
per-pupil as local authority maintained 
school, but receive in addition the money that 
would otherwise have been spent on services 
provided by their local authority.

•  They follow the same law and guidance on 
admissions, special educational needs and 
exclusions as maintained schools and cannot 
become selective if they were not so before 
‘conversion’.

•  Every academy must be part of an academy 
trust, an exempt charity and company limited 
by guarantee which enters into a funding 
agreement with the Secretary of State for 
Education.

•  The Secretary of State is the principal regulator 
for all academies.

•  They are subject to Ofsted inspection in the 
same way as other maintained schools.

  2010 2011 2012 2013 2014 TOTAL
 
 6 8 42 47 60 163
 12 4 30 33 35 114
 3 1 12 15 11 42
 7 6 32 56 64 165
 4 3 31 50 34 122
 14 14 37 68 57 190
 9 5 32 52 31 129
 10 11 37 58 44 160

 2010 2011 2012 2013 2014 TOTAL

East Midlands & Humber 13 99 218 121 74 525
Lancashire & West Yorkshire 5 94 78 66 38 281
North 4 57 55 32 33 181
N East London & East 13 145 65 46 47 316
N West London & South Central 13 161 147 115 45 481
South London & South East 22 165 98 59 95 439
South West 16 218 86 58 88 466
West Midlands 8 108 74 110 73 373

 159 1099 1074 986 829 4147GRAND TOTAL
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EDTECH 
WHY IS IT 

EXCITING? WHY IS IT 
IMPORTANT?
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“�
...THE FACT WE ARE NOT YET 
LIVING IN SPACE OR MOVING 
AROUND IN SLEEK CHROME 

DRIVERLESS VEHICLES IS PROOF 
ENOUGH THAT WE CAN TAKE MOST 

TECHNOLOGISTS’ CLAIMS WITH  
A PINCH OF SALT.

6

And yet, looking around, it is 
undeniable that what we used 
to call ‘high technology’ now 
plays an important role in so 
many aspects of our lives, and 
that the pace of development 
and adoption is increasing. Most 
workplaces and working practices 
are now unrecognisable from their 
equivalents 50, 30, even 20 years 
ago. Indeed, many of the jobs 
people do in those workplaces did 
not exist until new technologies 
enabled them. ››

There are as many anecdotes 
about how technology will change 
our lives beyond all recognition 
as there are obsolete devices on 
rubbish tips. The fact we are not yet 
living in space or moving around in 
sleek chrome driverless vehicles 
is proof enough that we can take 
most technologists’ claims with a 
pinch of salt.
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trend 6

It is widely recognised that healthcare is one of the most 
important areas of technological innovation. Significant 
investment by the world’s public and private sectors, 
particularly since the turn of the century, has seen the 
rapid development of products and services that more 
effectively and efficiently diagnose, monitor or treat 
diseases or medical conditions, vastly improving the 
quality and lowering the cost of healthcare.

But what about education? Interestingly, one of the 
most hackneyed anecdotes about the impact of 
technology on education compares it to healthcare. 
Credited to Seymour Papert, an MIT mathematician 
and pioneer in artificial intelligence, the story involves 
two time-travelling professionals. The first, a surgeon, 
is halfway through a procedure in a mid-nineteenth 
century operating theatre when he is transported 
to a modern one. He soon finds himself completely 
overwhelmed by the fundamental differences between 
the new environment and the one he is used to, and so 
is completely unable to help with even the most basic 
tasks. The second, a teacher, is similarly transported 
mid-lesson from the mid-nineteenth century to a 
modern classroom, but instead of being at a loss, finds 
the setting so familiar that he is able to pick up from 
where he left off.

Notwithstanding the fact that the teacher would 
probably have noticed at least a few changes from the 
last century of education reform – for example, that 
some of his colleagues and students were female, or 
not uniformly white, and that he was not allowed to 
beat the children anymore – the anecdote remains a 
useful reminder about the relatively small impact of 
technology in the classroom.

But why is this important? Well, there are two main 
arguments for a greater use of technology in education. 
The first is that students, teachers and society could 
benefit – like their counterparts in healthcare or 
business – from the significant advantages offered by 
new technologies. The assumptions are that, if only 
technology were considered an essential component 
of the learning process, schools could be far more 
efficiently run, teachers could be far more productive, 
and children could enjoy an enriched, more engaging, 
more relevant and personalised curriculum.

The second argument is that global demographic, 
economic, social and technological advances 
have ‘changed the game’ with respect to global 
competitiveness, and that a key role for education is to 
adapt itself and its learners to these new realities. This 
is a viewpoint reflected in a now famous five-minute 
online presentation called ‘Shift Happens’. Designed 
to shock educators and policy makers in the west, 
the presentation asks – if we know that we are 
“preparing students to do jobs that don’t yet exist, to 
use technologies that haven’t yet been invented, and to 
solve problems we don’t yet know are problems” – why 
are we still acting as if nothing has changed?1 

So, if the use of technology in schools is a strategic 
concern, it is vital that decision-makers in education 
understand not only the key trends driving adoption, 
but also some of the technologies themselves. 

There is an increasing expectation – occasionally driven 
more by students, parents and society than by school 
leaders – that teachers should be adept at using digital 
technologies in their work, professional development 
and administration. The fact that technologies now 
offer people the ability to learn and interact, formally 
or informally, anywhere and at any time, is stimulating 
many educators to rethink the primary role of teachers. 
After all, a quick sniff of the coffee tells us that teachers 
are no longer the primary sources of information and 
knowledge for students when a quick web search is 
at their fingertips. Instead, the 
arguments run, a teacher’s 
role in this new paradigm is 
to enable the development 
of the skills, habits, curiosity 
and discipline that shapes 
successful life-long learners 
and compels students to dig 
much deeper into subjects beyond an Internet search.

As they come to terms with this changing landscape, 
many schools are evaluating how best to use the time 
students spend in class. Although not a new concept, 
an increasingly used teaching strategy which lends 
itself well to digital technology is the ‘flipped lesson’.a 

This is where students are directed to use online 
video, presentations, apps or shared documents to 
learn outside of school, and then come to a lesson 
pre-prepared to debate what they have learned and 
apply it to problems or in activities.

This obviously constitutes a role-change for many 
teachers, who switch from being front-of-the-class 
instructors to more collaborative leaders of a learning 
process. This arguably makes more use of their skills as 

educators, having delegated the ‘chalk-and-talk’ bit to 
YouTube, Kahn Academy or TED-ed, for example. More 
importantly, perhaps, there is a fundamental change in 
the role of students, who are no longer cast so frequently 
as passive participants in the education process. 
Rather, they now have more of the responsibility 
for learning and readying themselves for in-class 
activities, and maybe leading the activities themselves. 
This is especially the case where they are engaged 
in active learning experiences like project-based 
learning, problem-based learning, inquiry-based 

learning, and challenge-based 
learning. All of these approaches 
are fundamentally student-
centred, ceding more control 
of the learning process from 
the teacher to the learner and 
connecting the curriculum with 
real life applications. Proponents 

claim that they bring about a distinctive shift in 
priorities, and enable students to move from merely 
covering material towards encouraging mastery of it.

These new expectations evidently require a new 
approach to professional development too, 
and importantly, greater than current levels of 
understanding amongst school leaders. In a recent 
survey, only around 60% of school leaders said that 
they felt well enough informed about improvements 
in educational technology to make or guide important 
decisions. The emergence of online professional 
development forums like TES Connect and TeachMeet 
is a direct result of these changes, but their importance 
is often underestimated. 

A NEW ROLE FOR TEACHERS AND DEEPER LEARNING FOR STUDENTS

THE CONTEXT: WHAT EDUCATORS NEED TO KNOW“�
THE ASSUMPTIONS ARE THAT, IF ONLY 
TECHNOLOGY WERE CONSIDERED AN 

ESSENTIAL COMPONENT OF THE LEARNING 
PROCESS, SCHOOLS COULD BE FAR 
MORE EFFICIENTLY RUN, TEACHERS 

COULD BE FAR MORE PRODUCTIVE, AND 
CHILDREN COULD ENJOY AN ENRICHED, 
MORE ENGAGING, MORE RELEVANT AND 

PERSONALISED CURRICULUM.

“�
...ENABLE STUDENTS TO MOVE FROM 

MERELY COVERING MATERIAL TOWARDS 
ENCOURAGING MASTERY OF IT.

a  In fact, nearly 90% of the heads we interviewed said that their teachers used technology to support ‘flipped learning’ (i.e. where students learn material 

at home online for discussion and debate in lessons).



 rsacademics  ten trends 2015

115114

A FOCUS  
ON  

LONDON
THE NATURE OF THE POPULATION, THE DENSITY  

OF THAT POPULATION AND THE ECONOMIC IMPACT AND  

PROSPERITY OF LONDON MAKES IT UNIQUE IN THE UK. 

THE PRESSURE THE CAPITAL IS UNDER TO SUSTAIN THIS  

UNIQUE ACTIVITY IS GREAT AND IS ONLY SET TO INCREASE,  

AS THE FOLLOWING CONTEXT HIGHLIGHTS.

››

7
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London is currently home to 8.3 million people – this 
represents around 13% of the UK’s population – and 
its population is increasing more rapidly than any 
other region in the UK.a By 2020 the population will 
be closer to 9 million and 12 million by 2050. London’s 
population of children and young people is predicted 
to grow by 23% over this period.

Between 2002 and 2012, migration from the rest of the 
UK into London averaged 185,000 people per annum. 
Over the same period domestic migration out of 
London to the rest of the UK averaged 264,000 people 
each year, resulting in an average net outflow of 79,000 
to the rest of the UK per annum – many of these people 
have remained commuters into London. Conversely 
the net inflow to London of people born outside of 
the UK was just under 110,000 people each year.1 The 
number of commuters into London is estimated to 
be 900,000, representing around 16% of the jobs in 
London. The number of commuters into London has 
increased by 24% since 2001.2

London is the most densely populated part of the 
UK. Population density in mid-2012 stood at 5,285 
people per square km. This compares with averages 
for England of 411 people per square km and the UK 
overall of 263 people per square km.

POPULATION

“�
LONDON’S POPULATION OF CHILDREN AND YOUNG  

PEOPLE IS PREDICTED TO GROW BY 23% BY 2050.

THE CONTEXT

AGE GROUP 2011 2050 CHANGE 2011 % CHANGE
   TO 2050 2011 TO 2050

0 - 15 1,642,929 2,018,056 375,127 23%

16 - 64 5,664,416 7,417,821 1,753,405 31%

65+ 910,130 1,834,477 924,347 102%

80+ 256,542 654,275 397,733 155%

TOTAL 8,476,028 11,926,679 3,450,612 41%
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THE NUMBER  
OF COMMUTERS 
INTO LONDON HAS 
INCREASED BY  

24%  
SINCE 2001.

+41% 

FORECAST POPULATION GROWTH 2011−2050

a  Office for National Statistics: Growth between 2011 and 2012 was 1.3%, the highest regional increase, compared with an increase of 0.7% for the UK 
over the same period.
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IN THE LAST TWO YEARS THE 
ISC CENSUSES HAVE REPORTED 
SMALL INCREASES IN THE 
NUMBERS OF BOARDERS AT 
ISC SCHOOLS.

Commenters have been quick to conclude that 
the reason boarding numbers have held up is 
the influx of overseas boarders. Our interviews 
with heads, however, suggest that there are 
other reasons why they have been able to 
sustain or even increase boarding numbers.

››

FROM 1987 UNTIL 2000 THERE WAS  
A YEAR-ON-YEAR DECLINE IN BOARDING.  

FROM 2000 THE NUMBER OF BOARDERS 
REMAINED ALMOST STATIC...
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trend 8

Many of the heads we interviewed have undertaken 
reviews of their boarding offers in recent years and 
the changes that have been implemented can be 
categorised under three main headings:

• creating more flexible boarding arrangements

• adapting more creative pricing strategies

• developing and upgrading boarding facilities.

It seems that those schools that have experienced 
growth in the numbers of boarding pupils have clearly 
identified the role that boarding plays within the 
school’s offer. This means that the school has clarified 
to current and prospective parents whether it is, for 
example, truly a full boarding school or whether it is 
a school which offers a more flexible approach to 
boarding, enabling pupils to board for one night per 
week or more.

We spoke to some heads who have either introduced 
or re-introduced mandatory Saturday school and 
done away with flexible boarding, thereby placing full 
boarding at the core of the school’s operation. Other 
schools have moved away from Saturday school and 
ramped up flexible boarding options in an attempt to 
encourage day pupils to participate in boarding, thereby 
placing boarding as an ancillary offer to the school’s 
mainly day-focused operation. In both scenarios, the 
schools concerned have reported a growth in boarding 
numbers.

“�
THOSE SCHOOLS THAT HAVE EXPERIENCED 

GROWTH IN THE NUMBERS OF BOARDING PUPILS 
HAVE CLEARLY IDENTIFIED THE ROLE THAT 

BOARDING PLAYS WITHIN THE SCHOOL’S OFFER.

KEY FACTS 1

•  There are 438 independent boarding schools  
(39% of all ISC schools).

•  68,453 pupils boarded at ISC schools in 2013  
(13.4% of the total pupil numbers).

•  The majority of boarding schools have over  
75% day pupils; only 10% of ISC schools are 
predominately boarding and there are only  
11 ISC schools that are 100% boarding.

•  Boarding numbers nationally saw a 1.0% increase  
in both 2013 and 2014.

•  Types of boarders: 83.7% are full boarders,  
8.4% weekly boarders and 7.9% flexi-boarders.

•  Over a third of all sixth form students board  
and of these 90% are full boarders.

•  There were 24,391 non-British pupils whose parents 
live overseas at ISC schools in 2013 (representing 
4.8% of the total ISC pupil population).

•  In 2013/14 there were 4,453 British pupils with 
parents living overseas and 4,514 British pupils 
whose parents serve in HM Forces at ISC boarding 
schools.

•  Fewer than 3% of boarders at ISC schools are  
junior boarders,a of whom fewer than 50% are  
full boarders.

•  Boarding at ISC schools supports a £2.2 billion gross 
value added contribution to the British economy, 
52,100 jobs and £840 million in tax revenue for the 
Exchequer.2

a We define ‘junior boarding’ as pupils in year 6 or below.
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getting 
complicated: 

The 11+/13+ debate

9

nce upon a time there were ‘public schools’ that 
educated boys, had a large number of boarders 

and started at the age of 13. Boys entering them were 
invariably offered a place conditional upon their 
performance at Common Entrance which they took in 
the summer term of their final year of prep school, a 
boys-only school which often went from age seven or 
eight to 13. It was almost unheard of for a boy to fail 
Common Entrance since he only sat it for one school. 
The agreement – between the two headmasters, the 
parents and, just occasionally, the boy himself – that a 
boy should sit for a particular senior school was almost 
as good as wining a place.

››

o
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“�
In the last 20 years things  

have begun to change, and now  
that change is speeding up.

“�
In 1994, according to the  

ISC Census, 34% of all its schools  
were single-sex, whereas this figure  

had shrunk to 21% by 2013.

Boarding schools for girls, on the other hand, tended 
to start at 11. Entry to those schools would also be 
based on an exam called Common Entrance but it was 
completely different from the Common Entrance exam 
for which the 13+ prep schools prepared their boys.

And then there were the day schools, sometimes 
former grammar or direct-grant schools, and 
sometimes with boarders, but day schools in the main 
which had traditionally depended on the 11+ entrance 
exam or their own equivalent for their main point of 
entry, although 13+ entry was also possible. These 
schools tended to be more affordable than the ‘public 
schools’ and more academically selective.

While there were always exceptions to this 
over-simplified categorisation, the basic pattern 
remained in place for many years. Even today, a great 
many schools still fit this mould. However, in the last 
20 years things have begun to change, and now that 
change is speeding up.

One of the biggest changes witnessed by independent 
schools in the last 20 years has been the growing 
number of co-educational institutions and a 
concomitant reduction in the number of single-sex 
schools, particularly boys-only schools. In 1994, 
according to the ISC Census, 34% of all its schools were 
single-sex, for example, whereas this figure had shrunk 
to 21% by 2013. In prep schools, the percentage of 
single-sex schools was lower still in 2013, at just under 
19%.1 

Another significant change has been the reduction in 
the number of boarders – from just over 87,000 in 1994 
to 67,000 in 2013 – a drop of 24%, despite an increase 
in overseas boarders during the same period. In prep 
schools, the decline in boarding pupils has been even 
more rapid – from 15% of the total in 1994 to 7% of the 
total Independent Association of Prep Schools (IAPS) 
pupils in 2013.

As prep schools have become more oriented towards 
the day market, they have come to represent a better 
fit with the day senior schools, most of which start at 
age 11. Therefore, as a consequence, some of the prep 
schools have lost pupils in years 7 and 8 to senior day 
schools and fewer pupils have stayed on to age 13 
in order to prepare for entry to boarding schools. As 
more prep schools are also co-educational now, there 
is additional pressure to retain the girls beyond year 6, 
in particular, since the girls-only senior schools tend to 
begin at age 11.

“�We�get�the�odd�boy�joining�at�13�to�fill�up�places�but�the�

majority�of�our�intake�is�at�11.�Eight�or�nine�years�ago�we�

had�good�relations�with�one�or�two�boys’�prep�schools�but�

we�don’t�anymore.”�—Head of a London senior school

Economic pressures have also contributed to this 
trend. After all, senior school fees are higher in the 
13-18 boarding schools than in the 11-18 day schools, 
so there are even greater pressures on parents to start 
senior school at 11+ rather than 13+. If the senior state-
school provision is good then there will also be great 
pressure to leave a prep school at age 11, since most 
senior state schools start at that age. This explains 
why prep schools in grammar-school-catchment areas 
usually struggle more to retain their year 7 and 8 
pupils. In this context it is worth noting that there are 
more children attending grammar schools now than at 
any time since 1978.2

WHAT IS CHANGING?

f
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10

According to a recent report, 
average private school fees have 
quadrupled since 1990 (£2,988 

in 1990 to £12,700 in 2014). This 
equates to an annual inflation of 
6.2% while the consumer price 

index (CPI) inflation over the same 
period averaged 2.5%.1 ››

ARE  
INDEPENDENT  

SCHOOLS PRICING 
THEMSELVES OUT  

OF �MARKET?
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FEE INCREASES COMPARED WITH VARIOUS MEASURES OF INFLATION  
(OFFICE OF NATIONAL STATISTICS UNLESS STATED)

% CHANGE IN INFLATION AND WAGES BETWEEN 1990 AND 2014

AVERAGE  GROSS  HOUSE PRICE  VARIABLE 
GROWTH IN  DOMESTIC  CPI RPI INFLATION EARNINGS MORTGAGE 

YEAR FEES CHARGED* PRODUCT INFLATION INFLATION (NATIONWIDE) GROWTH RATE

2013 4.0 2.8 2.0 2.7 7.1 1.4 2.5%

2012 4.1 0.1 2.7 3.1 -1.1 1.4 2.5%

2011 3.9 0.8 4.2 4.8 1.0 1.4 2.5%

2010 3.7 1.5 3.7 4.7 0.7 1.8 2.5%

2009 3.5 0.3 2.9 2.4 5.9 0.8 2.6%

2008 5.5 -1.9 3.6 4.0 -14.8 3.2 7.0%

2007 5.8 2.9 2.1 3.1 6.9 3.8 7.7%

2006 5.9 2.7 3.0 4.4 9.3 4.0 6.5%

2005 6.0 1.8 1.9 2.2 3.2 3.8 6.7%

2004 9.7 2.9 1.6 3.5 13.9 4.3 6.5%

2003 7.4 2.1 1.3 2.8 15.4 3.4 5.5%

*National Independent Schools’ Benchmarking Survey 2014, Baines Cutler Solutions

Whilst the following table shows that there has been a 
slow-down in the growth in fees since 2008, year-on-year 
fee increases are still ahead of other measures of inflation.

Many commentators point to the Office for National 
Statistics’ cost of education measure as evidence of 
the independent school sector’s unaffordability, citing 
that over the last 15 years the cost of all paid-for 
education in the UK has increased by 8.1% over the 
period. The Independent Schools Council (ISC) argues 
that to consider fee inflation solely on the basis of the 
cost of education index is ‘disingenuous’2 as the basket 
includes all paid for education, including university 
tuition fees (which, as can be seen from the chart 
opposite, have risen significantly with the introduction 
of UK tuition fees and distort the picture relating to 
school fees), and ISC school fees account for less than 
a third of the items included in the National Statistics 
Office education ‘basket’.3 The average increase in ISC 
school fees over the same period is 5.7%. However, 
even at 5.7% this is well above any inflation measure.

The last two years (2013 and 2014) has seen the lowest 
annual fee increases since 1994, with fees increasing 
on average by 4.0% over these two years. Boarding 
school fees continue to have the largest percentage fee 
increases in the sector (average boarding fee increases 
in 2014 were 4.3%, compared to average day fee 
increases of 3.8%).5

The most significant increase in independent school 
fees was during the first few years of the new 
millennium when there was economic growth in the 
UK and world-wide. 

“�Much�of�the�excess�growth�in�average�school�fees�over�and�

above�that�in�household�incomes�seems�to�have�occurred�

from�the�early�2000s�onwards.”�4

“�
THE AVERAGE INCREASE IN ISC SCHOOL 
FEES OVER THE SAME PERIOD IS 5.7%. 
HOWEVER, EVEN AT 5.7% THIS IS WELL 

ABOVE ANY INFLATION MEASURE.

20%

15%

10%

5%

0%

1990 1994 2002 20101998 2006 2014

INTRODUCTION OF UNIVERSITY TUITION FEES

Annual inflation: 
Cost of education innflation

Annual inflation: CPI

Annual inflation: Wages
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RESEARCH METHODOLOGY

During the course of 2014 our researchers undertook a period of intensive fact finding, 
deploying a range of techniques including desk research and our own qualitative and 
quantitative primary research. We reviewed an extensive range of published articles and 
reports on all of the ten trends topics, as well as undertaking in depth interviews with 
specialists and experts in each of the areas.

We held four focus group discussions with 60 heads, chairs of governors and bursars, 
in London, York and Bristol. The outcomes of which were used to inform in-depth 
face-to-face and telephone interviews that were carried out in the autumn of 2014.

Over the course of the project our researchers conducted one-to-one interviews with:
• 147 heads
• 38 chairs of governors and governors
• 10 bursars
•  10 senior members of independent school associations
•  5 professors and senior education researchers from universities in the UK.

In addition, we interviewed representatives from educational practice groups in legal and 
accountancy firms.

The participating schools were a mix of boarding and day schools, senior, junior and 
all-through, from England and Scotland and a variety of sizes, for girls, boys or both.

We are grateful for the support of all of those individuals, who agreed to participate, on 
an anonymous basis, in the research.
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